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Unit Overview  
Content Area:                          Introduction to Art 

Unit Title:                                 Drawing What you See 

Target Course/Grade Level:  Full Year Art Course 9-12 

Unit Summary:  This is an introductory unit geared towards getting the student to draw what they see.   

Each lesson is designed to utilize the right side of the brain; drawing what you see.  Students are 

discouraged from using the left side of the brain that deals with memories and preconceived notions of how 

objects exist in the visual world.   

 

 

Unit Rationale:  The majority of adults in the Western World do not progress in art skills much beyond the 

level of development they reached at age nine or ten.  In most mental and physical activities, individuals' 

skills change and develop as they grow to adulthood: speech is one example, handwriting another.  The 

development of drawing skills, however, seems to halt on accountability at an early age for most people. In 

our culture, children draw like children, but most adults also draw like children no matter what level they 

have achieved in other areas of life.  Our goal is to get students to advance beyond the elementary drawing 

level and see the world as an artist/illustrator would.   

ELA: 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in words. 

RST.9-10.3 Follow precisely a complex multistep procedure when carrying out experiments, taking 

measurements, or performing technical tasks. 

 

21st Century Life and Careers: 

CRP2. Apply appropriate academic and technical skills. 

CRP6. Demonstrate creativity and innovation.  

CRP12. Work productively in teams while using cultural global competence. 

 

Technology: 

 

8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks 

including solving a problem. 

 

Learning Targets 
Standards: 

1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

1.2 History of the Arts and Culture: All students will understand the role, development, and influence of 

the arts throughout history and across cultures. 

1.3 Performance: All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, and 

visual art. 

Content Statements 

CPI #  Cumulative Progress Indicator (CPI) 

1.1.12.D.1 Distinguish innovative applications of the elements of art and principles of design in visual 

artworks from diverse cultural perspectives and identify specific cross-cultural themes. 

1.1.12.D.2 Translate literary, musical, theatrical, and dance compositions by using them as 
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stimulus/inspiration for corresponding visual artworks. 

1.2.12.A.1 Determine how dance, music, theatre, and visual art have influenced world cultures 

throughout history. 

1.2.12.A.2 Justify the impact of innovations in the arts (e.g., the availability of music online) on 

societal norms and habits of mind in various historical eras. 

1.3.12.D.1 

 

Synthesize the elements of art and principles of design in an original portfolio of two- and 

three-dimensional artworks that reflects personal style and a high degree of technical 

proficiency and expressivity. 

1.3.12.D.2 Produce an original body of artwork in one or more art mediums that demonstrates mastery 

of visual literacy, methods, techniques, and cultural understanding. 

1.3.12.D.3 Organize an exhibit of personal works of visual art that convey a high level of 

understanding of how the expression of ideas relates to the art media, art mediums, and 

techniques used. 

1.3.12.D.4 Analyze the syntax and compositional and stylistic principles of two- and three-

dimensional artworks in multiple art media (including computer-assisted artwork), and 

interpret themes and symbols suggested by the artworks. 

1.3.12.D.5 Identify the styles and artistic processes used in the creation of culturally and historically 

diverse two- and three-dimensional artworks, and emulate those styles by creating an 

original body of work. 

1.4.12.A.1 Use contextual clues to differentiate between unique and common properties and to discern 

the cultural implications of works of dance, music, theatre, and visual art. 

1.4.12.A.2 Speculate on the artist’s intent, using discipline-specific arts terminology and citing 

embedded clues to substantiate the hypothesis. 

1.4.12.A.3 Develop informed personal responses to an assortment of artworks across the four arts 

disciplines (dance, music, theatre, and visual art), using historical significance, 

craftsmanship, cultural context, and originality as criteria for assigning value to the works. 

1.4.12.A.4 Evaluate how exposure to various cultures influences individual, emotional, intellectual, 

and kinesthetic responses to artwork. 

1.4.12.B.1 Formulate criteria for arts evaluation using the principles of positive critique and 

observation of the elements of art and principles of design, and use the criteria to evaluate 

works of dance, music, theatre, visual, and multimedia artwork from diverse cultural 

contexts and historical eras. 

1.4.12.B.2 Evaluate how an artist’s technical proficiency may affect the creation or presentation of a 

work of art, as well as how the context in which a work is performed or shown may affect 

perceptions of its significance/meaning. 

1.4.12.B.3 Determine the role of art and art making in a global society by analyzing the influence of 

technology on the visual, performing, and multimedia arts for consumers, creators, and 

performers around the world. 

Unit Essential Questions 

• Name three artists famous for producing 

numerous self-portraits. 

1. Van Gogh  

2. Rembrandt 

3. Chuck Close 

• What do the halves of the brain control 

pertaining to visual perception?      

1. Right: what you see  

2. Left: what you know, memories 

• What are the five ways to create front to back 

space in a complete drawing composition? 

Unit Enduring Understandings 

• Line: Mark made by pointed tool, brush, pencil, 

pen, etc. is often defined as a moving dot that has 

length and width, but the width is very tiny 

compared to the length.  A line is created by the 

movement of a tool and pigment and often suggest 

movement in a drawing. 

• Shape: An area that is contained within an implied 

line, or is seen and identified because of color or 

value changes.  Shapes have two dimensions, 

length and width, and can be geometric or free 

form.   
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1. Overlapping 

2. Positioning  

3. Size Variation 

4. Converging lines 

5. Highlights and Shadows 

 

 

• Value: The lightness or darkness of a color as 

pertains to adding white to lighten and black to 

darken to create contrast within a composition.  

• Texture: Refers to the surface quality of a drawing 

whether it is rough, smooth, or soft. Either actually 

or simulated.  

• Space: The illusion of creating front to back space 

in a drawing.   Various techniques can be used to 

show visual depth. 

Unit Learning Targets 

Students will be able to… 

• Utilize the right side of the brain to render an image using contour lines. 

• Recognize facial proportions and use them in the creation of self-portraits. 

• Create of form with highlights and shadows when shading an object (Face). 

• Recognize body proportions and use them to render human form.  

  

• Create a complete composition using foreground, middle ground, background and center of 

interest.  

• Create texture within the utilization of scratchboard techniques.  

Evidence of Learning 
Summative Assessment (90 days) 
Students have successfully demonstrated the understanding of concepts covered within each lesson.  

Projects should be completed with an emphasis on clean craftsmanship and effort.  Projects are to be 

handed in within the given time frame.  

Equipment needed:  Drawing paper, graded pencils, tortilon shading stump, erasers, rulers, scratchboard 

tools, scratchboard paper, matte board, CS suites, water colors, brushes, cups 

Teacher Resources:  Books, visual examples, websites, art magazines 
 

Formative Assessments 

• Safety/maintenance  

• Class participation 

• Effort 

• Portfolio development 

• Craftsmanship 

• Demonstration of concept 

• Term paper 

• Exams 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Geometric composition portrait 

 

4 hours/5 days 

Lesson 2 

Drawing exercises 

 

4 hours/5 days 

Lesson 3 

Mirror reference self-portraits 

 

8 hours/10 days 

Lesson 4 

Body proportions 

 

4 hours/5 days 

Lesson 5 

Life drawing 

 

2.5 hours/3 days 

Lesson 6 

Figures in motion 

 

8 hours/10 days 

Lesson 7 

Scratchboard 

 

8 hours/10 days 



Lesson 8 

1 point perspective 

 

6 hours/7 days 

Lesson 9 

2 point perspective 

 

4 hours/5 days 

Lesson 10 

3 point perspective 

 

8 hours/10 days 

Lesson 11 

Enlarge gridded Portrait 

 

16 hours/20 days 

Teacher Notes:   

• Students will be required to manage their time sufficiently due to limited computer availability.   

• Students will demonstrate proper safety procedures when working in the art room.  

• All work is to be matted, labeled and stored in student's portfolio. 

Curriculum Development Resources 

NJ Visual and Performing Arts Standards 

Unit Overview  
Content Area:                          Introduction to Art 

Unit Title:                                 Visual Communication  

Target Course/Grade Level:  Full Year Art Course 9-12 

Unit Summary:  This is an introductory unit geared towards getting students to communicate visually.  

The unit is structured to create conditions conducive to discovering the language of graphic design.   These 

conditions encourage exploration of visual communication concepts and design principles allowing 

students to develop more personally expressive ways to solving communication problems.      

Primary interdisciplinary connections:  Mathematics, Science, 21st Century Life and Careers, and Social 

Studies 

21st century themes:  Art, Technology, Global Awareness  

Unit Rationale:  Visual communication is seen every day throughout our lives, whether it is as simple as 

traffic signs or as complex as sign language.  Most people find learning the principles and concepts within 

visual communication a very personal venture.  The repertoire of principles and techniques used for 

effective visual communication cannot simply be taught, they must be developed through hands-on 

experience with broad-ranging visual problems.  This unit is a complete digression that slowly builds back 

up to illustration techniques learned in the previous unit.    

ELA: 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in words. 

RST.9-10.3 Follow precisely a complex multistep procedure when carrying out experiments, taking 

measurements, or performing technical tasks. 

 

21st Century Life and Careers: 

CRP2. Apply appropriate academic and technical skills. 

CRP6. Demonstrate creativity and innovation.  

CRP12. Work productively in teams while using cultural global competence. 

 

Technology: 

 

8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks 

including solving a problem. 

 



Learning Targets 
Standards: 

1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

1.2 History of the Arts and Culture: All students will understand the role, development, and influence of 

the arts throughout history and across cultures. 

1.3 Performance: All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, and 

visual art. 

Content Statements 

CPI #  Cumulative Progress Indicator (CPI) 

1.1.12.D.1 Distinguish innovative applications of the elements of art and principles of design in visual 

artworks from diverse cultural perspectives and identify specific cross-cultural themes. 

1.1.12.D.2 Translate literary, musical, theatrical, and dance compositions by using them as 

stimulus/inspiration for corresponding visual artworks. 

1.2.12.A.1 Determine how dance, music, theatre, and visual art have influenced world cultures 

throughout history. 

1.2.12.A.2 Justify the impact of innovations in the arts (e.g., the availability of music online) on 

societal norms and habits of mind in various historical eras. 

1.3.12.D.1 

 

Synthesize the elements of art and principles of design in an original portfolio of two- and 

three-dimensional artworks that reflects personal style and a high degree of technical 

proficiency and expressivity. 

1.3.12.D.2 Produce an original body of artwork in one or more art mediums that demonstrates mastery 

of visual literacy, methods, techniques, and cultural understanding. 

1.3.12.D.3 Organize an exhibit of personal works of visual art that convey a high level of 

understanding of how the expression of ideas relates to the art media, art mediums, and 

techniques used. 

1.3.12.D.4 Analyze the syntax and compositional and stylistic principles of two- and three-

dimensional artworks in multiple art media (including computer-assisted artwork), and 

interpret themes and symbols suggested by the artworks. 

 

1.3.12.D.5 Identify the styles and artistic processes used in the creation of culturally and historically 

diverse two- and three-dimensional artworks, and emulate those styles by creating an 

original body of work. 

1.4.12.A.1 Use contextual clues to differentiate between unique and common properties and to discern 

the cultural implications of works of dance, music, theatre, and visual art. 

1.4.12.A.2 Speculate on the artist’s intent, using discipline-specific arts terminology and citing 

embedded clues to substantiate the hypothesis. 

1.4.12.A.3 Develop informed personal responses to an assortment of artworks across the four arts 

disciplines (dance, music, theatre, and visual art), using historical significance, 

craftsmanship, cultural context, and originality as criteria for assigning value to the works. 

1.4.12.A.4 Evaluate how exposure to various cultures influences individual, emotional, intellectual, 

and kinesthetic responses to artwork. 

1.4.12.B.1 Formulate criteria for arts evaluation using the principles of positive critique and 

observation of the elements of art and principles of design, and use the criteria to evaluate 

works of dance, music, theatre, visual, and multimedia artwork from diverse cultural 

contexts and historical eras. 

1.4.12.B.2 Evaluate how an artist’s technical proficiency may affect the creation or presentation of a 
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work of art, as well as how the context in which a work is performed or shown may affect 

perceptions of its significance/meaning. 

1.4.12.B.3 Determine the role of art and art making in a global society by analyzing the influence of 

technology on the visual, performing, and multimedia arts for consumers, creators, and 

performers around the world. 

Unit Essential Questions 

• Name three famous graphic designers. 

1. Milton Glaser 

2. Paula Scher 

3. James Victore 

• What do the halves of the brain control 

pertaining to visual perception?      

1. Right: what you see  

2. Left: what you know, memories 

• What are six tools used in visual 

communication? 

1. Scale 

2. Illusory Space  

3. Cropping 

4. Position  

5. Composition 

6. Negative and positive relations  

 

 

Unit Enduring Understandings 

• Line: Mark made by pointed tool, brush, pencil, 

pen, etc. is often defined as a moving dot that has 

length and width, but the width is very tiny 

compared to the length.  A line is created by the 

movement of a tool and pigment and often suggest 

movement in a drawing. 

• Shape: An area that is contained within an implied 

line, or is seen and identified because of color or 

value changes.  Shapes have two dimensions, 

length and width, and can be geometric or free 

form.   

• Value: The lightness or darkness of a color as 

pertains to adding white to lighten and black to 

darken to create contrast within a composition.  

• Texture: Refers to the surface quality of a drawing 

whether it is rough, smooth, or soft. Either actually 

or simulated.  

• Space: The illusion of creating front to back space 

in a drawing.   Various techniques can be used to 

show visual depth. 

Unit Learning Targets 

• Students will expand their visual vocabulary by recognizing and combining basic shapes to create 

complex images. 

• Students will be able to communicate visually in various media.  

• Drawing what you see will become drawing what you know.  

 

 

Evidence of Learning 
Summative Assessment (90 days) 
Students have successfully demonstrated the understanding of concepts covered within each lesson.  

Projects should be completed with an emphasis on clean craftsmanship and effort.  Projects are to be 

handed in within the given time frame.  

Equipment needed:  Drawing paper, graded pencils, tortilon shading stump, erasers, rulers, poster board, 

CS suites, colored construction paper, rubber cement, various markers, watercolors, pastels, and block 

printing supplies. 

Teacher Resources:  Books, visual examples, websites, art magazines 

 

Formative Assessments 

• Safety/maintenance  

• Class participation 

• Effort 

• Portfolio development 

• Craftsmanship 

• Demonstration of concept 

• Term paper 

• Exams 
Lesson Plans  



Lesson Timeframe 

Lesson 1 

Black Square Problem 

 

4 hours/5 days 

Lesson 2 

Jack and Jill Problem 

 

11.25 hours/15 days 

Lesson 3 

Word Association Illustration 

 

8 hours/10 days 

Lesson 4 

Black and White Problem 

 

5.25 hours/7 days 

Lesson 5 

Classical/Romantic Problem 

 

8 hours/10 days 

Lesson 6 

Introduction to Pastels 

 

16 hours/20 days 

Lesson 7 

Pop Art Linoleum Printing 

 

8 hours/10 days 

Lesson 8 

Social Commentary 

 

8 hours/10 days 

Lesson 9 

Enlarged Gridded Free Composition 

 

2 hours/3 days 

Teacher Notes:   

• Students will be required to manage their time sufficiently due to limited computer availability.   

• Students will demonstrate proper safety procedures when working in the art room.  

• All work is to be matted, labeled and stored in student's portfolio. 

Curriculum Development Resources 

 

NJ Visual and Performing Arts Standards 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Considerations for classified students and students with a 504 plan: 

 

Classroom Instruction: 

• All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

• Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

• In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

• Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

• Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

• All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

• Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

• Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

• General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

• Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
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6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

• In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

• Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

• Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

• Draw pictures instead of writing/speaking.  

• Match drawings with new vocabulary that might correspond. 

• Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

• Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

• Match simple sentences with new vocabulary that might apply to edit sentences. 

• Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

• Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

• Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

• Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

• Study Guides 

 

In Class Assessments: 

• All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 
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Considerations for At Risk Students: 

 

• At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

• Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

• Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

• Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

• Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

• Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

• Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

• Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

• Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

• At Risk students should receive any modifications listed in their I&RS plan.  

• If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

• Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

• Assignments and assessments can be planned and implemented with input from the 

student. 

• Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

• Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  
 

 


